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A mpder instrument to guid4 schdQl and district staff in a com- 
prehensive, school-based/ process of self-appraisa! and ongoing self- \ ' 
improvement, i ^ / , . "PirfMissioNTORiplQDuciTHis 

^ . / ' . . MATiRlAL HAS iff N GRANTED by"* 



ERiC 



TO THi EDUGATIONAL Res^URCfS 
INFORMATION CfWTiR (ERIC)," 



* TO THE'PRINCIPALii ^ • ' 

■ ■ . " ■ ^ / ■ - 1 ' ■ • ^ , 

The Ministry ^lahs to maintain^a Gunui^ulatlve file of 

suggestions oit the oOn tent frtfdprocesk^ 
;^ mep4* , PeriddicaljtV^ ^the comments recaivedVwidl be Used 
.,^to Revise the/ Self^^esement Book. \ , * -^'^ 

- - ■'■ T'"^ ■ 

After^ using the Elementary School Self -assessment- Book , 
, please submit your school Vs observation^ to thei 



Accreditation^School Evaluation Branch^ 
Educational Personnel Di^vlsion \ 
- Ministry ^f Education^ SToiencp^ and ff'echnology 
*DQugraa Building ^ . ^ i ' 

Victoria, BIG, . f . 

V8V 1X4 ^ , ' : ■ i ^ 



Indicate which questions , if any, are vague or Unnecessary 



List any criteria Or .feature's which ^shduld be added 
to the Bot)k* ' * ■ 



3, 



General commen^ on the format/ procedures^or process, 



1^ 



>NA^>!E OP SCHOOL : 



YEA,RS/GRADE,S; ' / 



SCHOOI.- DISTRICT ,N© . i 



.^1 



NAMES OF STEERING COMMITTEE MEMB 



0THER COMMITTEES 



> 4 



PROCEDURE FOLLOlffiD: 



J' 



■..J' 



4^ . 
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statement . of Purposa 

The purpose of this secti^^^^ ts 'to generate a 
descriptive analysis of significant -atures of the 
pupil population and the coimiunity. The inf omation can 
assist in the development of thr echool's philospphy and 
objectives^ and c^^erve fs the foundation for evaluating' 
and planriing the scfiodl program* Specifically,^ the sec-' ,^ 
tion focuses on: 

1. the compos itlpn and characteristics of 
the pupil population* 

^* the composition and characteristics of 
' , ^ ^ the community, , 

3* the comnunity's,' staff's and pupil's * 
perceptions of the school* * 

4 , the communication patterns between the 
school and community* • _ 

5, the school's relationship with various 
community agencies *^ 



Guiding Principles ^ ^ 

\ 5'he primary purpose of an elementary school ip 
to provide an environment in which each child qan develop 
as an individual and as a member of the community. To be 
effective, the school must take into consideration the 
nature of the coiranunity and i its population In-order to 
develop appropriately differentiated educational experiences 
for. thm. children* j 

A number of general propositions inherent m an 
effective relationship between the school and th^community 
follow. These generalizations should be examined prior to 
beginning this section of the Self -Assessment Book/ 



1.. 



. The educatiortar program of the scho61 xst ' 

* differentiated ^^ording ^ to differences in 
abilities,. aspirAtions^ and Interfcsta bf the 
pupil population, ^ j ^ ^ 

* developed with a thorough under s tanding by^ - 
the staff of the composition and Icharacter 

of the pupils and the community, ; ' 

* planned to reflect exiptinf and;'emerging . , . » 
local uniqueness, e,g. expectations ,\^opppr- ; 

, tunities, conditions , needs, efcc. v ^ ^ 

* articulatied v^th the program^ offered^at the 

/ secondary level. ^ ^ \ ' ^ ' 

. ■ \* . / 

The eoiranunication strategies utilized by 'the schbql 
haye developed s , ' . - . 

* a greater understanding of i;he school by the 
community and of the comrtiunity by the schopl. 

* a res6urce ^pool from the community to extend 
the time or expertise of__the staff and provide 
new opportunities for pupils, >^ ^ * 

* similar staff^ and community .perceptions on 
. program needs and priorities leadlrng to an 

appropriate program for the pupils. ' , 

* a consciousness that educatioh is a lifelong 
^CCTninunity process, , 



r 
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I. Pupil Pppulatlon 



I 



Indicate , your pupil enrolment on^the chart Below, using 
October 31st data:, ' , v 



Year/GrEUte 


2 yrs, ago 
19_ - 19/^ 


1 yr, ago 
19 _ - 19_^ 


.^jmrrent * 
^ ^^ar 

19_-19_ 


projected 
n^Kt yr,^ 

19^-19^ 


i^m^now 
19_-19^ 

i 














K 






* 

0 






» 

1 


< 1 










\ 












3 












4 












5 




J 








6 












' 7 












Special 
Class (es) 












Totals 
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If . any aignif iCjint trends in pupil enrolment a^e percsiyed^ 
*♦ what aire the ' implications for the achool program? 



Itands 



Inpllcations 



roximate percentage' of pupils bussed to the sdhodl, 



Last year (19_) ' 

Current year (19 ) 

Next year (19_) 

2 years from, now 
(19 ) 



Sat special provisions are necessary because of bus pupils? 



ERIC 
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Is there a iignif leant numbar of pupils who need to be 
accoiranodated. at schoQl during noon hour or other times 
outside^ of school hours? For what reasons? 



Indicate the percentage of pupils who ha^e attended 
\ . Only this? school 

One other school ' 
Two other schools 

Three other schools . ^ 

Fou? or more other 
schools 



If scholastic aptitude testing is conducted in the school, 
complete the chart below: 



Year/Grade 


NOTte and Level Test ^ 


Frequency of 
* ^Adrdnistration 


> 


= — » - ^ = _= 












9 










• 
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What conolusiona have been drawn from the results of 
these tests? * » 



The staff's perceptions of the general achievement of the 
p^pil population is that it is I 

Low , ^ ' High' 

1 2 3^ 4 \ 5 



What information has the school gathered on the special 
talents and interests of individual pupils (e,g, artistic, 
musical, athletic, etcj? Indicate the number of pupils 
in each category. 
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2 . Compoaltlon and Characteristics of the .Contmunlty , > , • 



AhBwer's 



.Coinments 



ERIC 



Attendanoe ttea in ion? (af^rcsc.) 

Attandan^ area is a^roclmately 
what ^ percentage I 

i^ban? 

» ' * ' ■- ' 

Attendance area caipositiGn is approK- 
imately vSiat pOToentagf i * . 

agricultwal? ^ ^ 
^ industrial? 
- ee^ice? 
- residential? 

Attendance area is beccardngi 
less) ^ agricultural 
less) - industoial 
re, less) ^ servioe 

(more , less) - residential 

^proximate population of ^ 
attendance area 

List any sizeable ettaic and/or 
religious groins and the approxlinate 
perc^tage ttey constitute 

Wiat languages otiier than Biglish 
are spcken by parmts in the 
attend^ce ar^? 

P^rtiat is the socio^^CTicndc pattern of 
tiie parents of the%upils in the school? 
(state a^raxlinate p^centage and 
^>ecific patterns) 

*What £b thm major cultural md 
recreational interests of the conminity? 

What perc^tage ^^ct 1±eir child Willi 

- leave tetore Grade 12 

= can^lete Grade 12 - 

- proved to tollege or University 

^^rage educatiOTal level attaineS' in 
your attendant area* T 



1 ' 
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'^3 • Perceptions of the SchoQl by the Gommunltyi Staff 
and Pupils = ■ » ; 



The following questions r€late to the sample questionnaires 
found in the "Guidelines" (Appandix 2}^ If a schopl 
detfeloped its owii questionnaire or used other methods^ the 
items should be modified accordingly. * / ' 



If questionnaires were used to obtain data for- this sectioh 
of the book, complete the following cHart* ^ 





No . Issi^d 


No* Returned 


% tetum 


Ttotal P^ulation 


Parents ^ 










Staff 






-' — ^ — ■ r 




Flails in ' \ 
Years/Grades 










Others 
(specify) 


" / 

/ ■ 









If questionnaires were not used^ describe the methods used 
for data pollection 
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List the most pr;omihent.#reas of the curriculum (and years/ 
grades where appllcabj,^) wifch which parents and teachers 
indicated that they ^were satisfied with the school's per- 
formance • 

Parents * H'v^v ^ ; . c^ 



Teachers 



List the most prominent" areas of the curriculum (and years/ 
grades where applicable) with which parents and teachers 
indicated that they were not satisfied with the scAool's 
performance. ^ , \ 

Parents 



Teachers 



1 ^ 
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9 



What significant data emerged from the comraunity's 
perce^ptions 'of the school reg.ardingr 



Topic/Feature 


CanrentXs) 


Disfatisfied 


Sc 


itisfied. 


dresS' and decoriin * 




1 


2 


3 


4 


9 


extracurricular ^ 
activities ^ 




1 


2; 


3 


4 


5 


hane^rk^ 
assignments 


( 


1 


2 


3 


'4 


5 


'provisions of pr^rans 
to suit individual dif- 




1 


2 


"3 ; 


A 


5 


reporting of pi^il pro- 
gress to parents 




1 


2 


3 


4 


5" 


school discipline 




1 


2 


3 


4 


5 


school facilities 
for.pi^ils^ ' 




1 


2 


3 


4 


5 


approadiable ; obtain 
a hearing on /a problon 




1 


2 


3 


4 


5 , 


other ( spec! ^ ) 




1 


2 


3 


4 


5 



Summarise the community ' fe perceptions of the state of 
communi ty=staf f relations* 



/ 



i 
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Sunmiarize the positive aspects of the school th^t pupils 

identify. (Note any variations which emerge due to diff 
erentiations -in seK or age) , 

School subjects 1 - 



School atmospheres - 
% 



School activitesi ^ 



Summarize the negative aspects of the school that- pupils 
identify, (Note any variations which emerge due %p diff 
erentiations in sex or age) , - . 

School subjects s - . - 



School atmospheres ^ > ^ 



School activities! - 
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On the basis *of parents' responses^ what conclusions 
can be drawn about the paint's perceptions of special 
needs programs in thg school? 
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4 . Conmuniqation 



Indicate what provisions have been made to keep the 
copmuniAty informed pf the ph^osophy and objec^tives for 
the schpol. 



^VariouB communication strategies can be used to accomplish 
two way cofftmunication between the school and community. 
Indicate the degree to which the strategy is being used by 
the school and the degree to which the staff believes it 



ought to be used. 



Never 
1 ^ 



Seldom- 
2 



'Occasionally 

3/ 



Regularly 

4 ' ' 



J 

^liways 

5 " 



Is 



Ought 



CcmnneHts 



Parent meetings are held 
to: 

discuss current issues 
. in education 
discuss disciplihe 
discuss pupil ^progress 
^ outline classrooni 
qurriculim 

- explain curricular and 
a<M.nistrative changfS 
identify oMiTTunity 
resources ^ ^ 

- involve the parents In 
the decision^nrtaking 
process 

= other (specify) 
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The school utilizes i 

- canmlimity residents as 
aides 

- OTrniinii^ residents as 
resoio'ce persons 
elCTientary ^seOTnda^^ 
college/ uni^^rsity 
pupils, in school activi-- 
ties . ^ 

^ local businesses as 

re^urces 
= other (specify) 



The staff encourages 
arid participates in: 

- hatm visits 

- school visits by the 
catiTiuni'^ 

- the developtnent of a - 
class or school news- 
letter 

= other (specify) ^ j 



Other strategiei (specify) 



Is 



Ought 



Catments 



/ 



List those comniunication strategics 'considered most effective 



ERIC 
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List tHoae communication strategies considered 
least effective. 



If there is a, formal parent organization for the s'chool^ 
comment on the following i 1 < ' . . » 

^ How large is the group? How well is /the total 
parent populatipn represented in the graup? 




■ ■ / . - ' ^ . • . , 

What are the goals of the group? Is it largely a 
fund-raising group or is it involved with educational 
discussions ^ information , ^etq? 




Page 17 



Does its diWction eome from the school staff and 
administration or"^om parent leaders? 




J 



1 ■ . ' - 

Does it wocH only with its own school or does it "wbrk 
with'^Other schools, groups and/or- district personnel? 
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Check below, in the appropriate space, the community 
agencies with which the school works.' ^ 

* regularly 

* pccasionally . 

* never 

agencies requiring greater attention 

. - *^ 



Ccrrinijnity 


m 


>i 

rH 

a 

o 

S 
8 


1 Never 


'■ Itequire 
Greater 
Attention 


CciTiTients ■ 


Business 
Organ! latins 

i 












} Coiinimity ? 

Recreation^ 
























Local Radio ^ 








h 


r 


Local T.y. 












Museum 












tfer^spapers 










i 


Police ^ 












Public Health 













o 
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Agencies (cont) 



Pi^lic Library 










. - 


Probation 
Services 
























Social Welfare 
SfRehabilitatiCTi 


A 








L 


Other (specify) 

























W\io usually initiates the working relationship between the 
community agencies and, the schooi and wbat criteria are used 
by the school for interaction with community agencies? 



f 



9 
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6 * Suimnary of School and Community Section 



What strengths hava been identified in school-community 
relatidnships? 



What weaknesses have been identified in schoQl^community 
relationships? ' 
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7 . Recominendations 



From the preceding data in this section r list the 
reconunendations that the school would propose ^to the 
following % ^ 

= the school staff r\ 



1 



the school administration 



^ the District/Superintendent of Schools 



PHILQSOPHy AND OBJECTIVES 



Statement of Purpose 

The philosophy and objectives section has been 
designed to provide direction for a school either to . 
develop a statement of philosophy and objectives or to-^ ' 
re-assess and refine its existing^statemfents . 

, Guiding PrinGiples ; r / . 

, Making wise decisions for school. operation and 
for teaching and learninfcf activities is a complex task 
which requires a carefuliy thought-'put^ philosophic founda^ 
tion\ In the absence of such a comprehensive foundation ^ 
decision=making tends to become inconsistent, irrational, 
and overly subject to expediency and extraneous pressures* 

Also, the school ' s phi losbphy and objectives 
are basic. ^to the self -"assessment as they specify^ 

(sl) ' = the beliefs and expectations which determine, 
the emphasis of i the school program 

(b) ^ the goals or ends to be attained in the daily 
operation and activities of the pchool, . 

These statements, often developed co-^dperatively 
by the school staff, should be an outgrowth of the ideas 
and discussions of all those concerned with the educationai 
program for a particular schools 

The philosophy of a school must be consistent 
with the. educational philosophy of the Ministry of Education, 
Science and Technology and the school district, as well 
as being consistent wifch the needs of the local community, 
(The philosophy and objectives o"f the Ministry are provided 
in the Administrative Handbodk for Elementary and Secondary 
^cJiQols, ^ ) , . 
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1 . statement off Philosophy 

The following questipna are suggested (in addiitoh to 
those in the Administrative .Handbpok for Elementary and 
Secondary Schools ) as a means of directing -and guiding 
disaussion onrthe school's philosophy to assist in 
developing a comprehensive yet concise statement. 

Hbw does the, cdmmunity influence and direct 
the educational program of a school?' 

To what extent should the coxtmiunity influence 
the educational program? 

What are the immediate and future needB of the 
pupils? 

Should the school design its program to meet 
the interest^;^ abilities, needs and readiness 
of all pupils in the school? 

To what extent does the school environment 
^6 . (philosophy, program, practices) influence the 
attitudes of pupils with respect toi the 
school in general, the staff, the program, one . 
^ another, themselves , and learning? 

Include a copy of the school's philosophy., 

2. Statement of Objectives 

In developing objeGtives for a school, consideration shpuld 
be given to the eKtent to which the school is meeting the 
needs' of the pupils and the community and the extent to 
which the objectives are consistent with the school ' 
philosophy. The objectives are an extension of the school' 
philosophy. They not only provide direction and guidance 
for curriculum development, they also serve as a basis by 



which all phases of the school's program and practices 
can ba examined. 



The task here is to reduce the school's philosophy to a 
set of definite objectives^ putting into specific terms 
the goals the school is trying to achieve./ They address 
the implementation of the phiiosophy, clari If not 

specifying^ the activities /means and indicators being 
used to achieve the philosophy. No really worthwhile 
evaluation will be pdssible unless the objectives are 
states in clearly-defined, ■ operational and^ as far as , 
possible, measurable terms, v 

Incl^ide a copy of the objectives £oy the school. 



3. Briefly describe how the statements of philosophy and 
objectives were developed* ' 




1 
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CURRICULUM 
Statentent of Purppse ^ 



This section la designad to generate a com-- 
prehensive description and stimulate an analysis of your 
school's curriculum and instruction. It includes all 
the formal and informal learning experiences provided 
for pupils as part of the school's program. Formal 
initructional activities are categorized in nine areas i' 
Art, French/ Healthy Language Arts, Mathematics, Music. 
Prtysical Education, Science and Social Studies, Infonnal 
purricular activities are categorized as co^curricular 
activities* 

This section is. structured to focus by subject 

areas on r 

^ ' 1*' learning outcomes 

2, program organization, teaching strategies, 
materials and assessment 

3, teaching practices 

4* provisions for children with special needs 

5, the strengths and weaknesses of prograin 
practices " . 

Also, in part 6, the co-curricular program for pupils is 
examined. . 



Guiding Principles 

In essence , the school gives concrete eKpression 
to its philosophy and objectives through its program, 
activities and practices* A number of generalizations which 
are natural to school curriculum appear below. These 
propositions provide a framework for the development of 
curriculum, ^ The list is not intended to^ be limiting^ and 
a school should add any genef alizations that have influenced 
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its curriculum developTOnt* 



The instructional program in each iubject is 
governed and guided by the core curricu-lum,^ 
courses of stugiy and district priorities and 
policies . 

The content and Instructional strategies in 
each subject grow out of the philosophy and 
objectives o( the school, j 



* Jhe educational needs^of individual pupils 
provide direction to each subject ^ ^ 

* The instructional program in each subject is 
sufficiently flexible to itieet individual needs 
and interests, 

* The nature of child growth and development is^ 
reflected in each subject, ' 

* The special circumstances and' desires of the 
local community are reflected in each subject* 

* Children are provided some opportunity to par-^ 
ticipate in planning and evaluating learning 
eKperlences, ' | 

* The learning experiences enhance the pupil's 
self^concept and feeling of worth, as well as 
their appreciation of the worth '^'and dignity 

, of others. , , 

* There is a plan for continuous evaluation of 
pupil progress in the cognitive^ affective and 
psychomo€or areas. 

* Children are grouped for instruction according 
to their learning needs, 

* The i^nstructional strategies and materials are 
consistent with the objectives of instruction 

I and the size of the groupings. 

* The school uses a variety of material and human 
resources. 

* The co="Curricular program iS: designed to meet the 
needs of as many pupils as possible. 

• . ^ Paqe 27 
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SUBJECT I 



1. Learning Quteomes 

List any district learning outcomes added to" those 
specified by the Ministry of Education. 



{ 

/ 



List any school learning outcomes added to the list of 
outcomes specified by the .district and the Ministry of 
Education, ' ' - 



— — ^ -t™ — — ^ — — ^ — 

Nine sets of Pages 28-36 and 38^43 incli^ive are regm^red^ arm for 
each subject area, Insart the .a^r^riate si^ject page (37a to 37i) 
to tecore a parb of its set, 

32 • ■ 

■ . Page 29 



Indicate tha. reason for. addi*tionSf or dl^letions, in 
the district and school lists of learning outcomes. 



er|c 
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2 ^ Progr am. Description , ' 

The following chart has bean designed to prdVide an 
overview of the progr^ in each, subjfept in two w^s., 

(a) Reading across^ one can se6 the relationsl 
between the materialB, the teaching strategies 
and the assessment of the effectiveness of 
these materials and strategies for each year/ 
grade and class. , * 

(b) Reading down^ one can see the sequence of * the; 
program within years/grades and from year/ 
grade to year/grade, in terms of materials^ 
teaching strategies and the assf ssment of the 

** efif ectivene'ss of- these materials and strategies. 



List each class separately on the. chart. (If the school 
enrols more than 3 clf^sses in any year/gnade the chart 
will have iq be extended) . Provide the information asked 
for below, ^ 

2,1 Program Organization 

/ List the^actual time allotments for each class. 

Describe the program by either naming a commer-^ 
^ cial program that provides the majority of the 

/ ^ content (e.g. Ginn 720, Language Patterns) or 
C ^ by listing the units or topics (e.g. "The Family" 

in Soci^ Studies) . 



2.2 Teaching Strategies 



Identify the^ major strategies used in each 
class for' the teaching of this subject, 
(e.g^ demonstration, lecturing, group work, 
independent research , etc .) . 



( 



3 



O , Page 31 



ERIC 



Assessmeht of the Effectiveness of Pra^rams^ 
Materials and Teaching Strategies ' ' 

Explairi how the staff determinea the eff 
tiveness of the programs , materials and 
teaching strategics uSed in this eubject 
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2,1 Program teganlzation' 



'2 *2 Tearfiing Strategies 



GR 



AUdf 



M^jor PmgrmoB 



Major T^adiing Strategies 



K 



2,3 Assessm^t of EffeGtivenfiSS 



Prograiis/^taterialB 


\- -- , ■ 

Tteaching Stratagiai 








y 


-- - - - - - — 














— - — 




























— — ^ — - — ^^—^ 






- '- -^^^ 
















_ , . .. 
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Refer to the "GuWelines" for a discussibn of the rating 
scales used below • 



3* Teaching Pi^actices 



The foUpwihg stateinents describe various teaching 
practices* Indicate the degree to which each practice 
does exist throughout .the school and the degree to which 
the staff believes it should exist. 



Never 
1 



Seldon 
2 



OccMiDnallH 
3 



^^ulariy. 
4 



OBJECT: 



A developtental' skills program: 

- is ijfportant in, the teaching 
off this subject. 

- provides for thfe pi:pils con-' 
tijiubus progress in the 
ao^iisition of ^ills in this 
subject* 



Bie teadiijig of voc^ulary 
need^ to imdarstaid this si^- 
ject'^ texts mid ooncepts is 
an iiTportant facet of the 
program. 



Is 



Ought 



CaTments 



Tte reading difficul'^ le^^l 
of print materials ctetentunes 
the teachir^ strategies \:^ed. 



Non^print materials are a^^ted 
to Slit a^d indimdiMl 

needs, interests and readiness* 



Provision is madm for tim 
transfer of pi^ils frOT orm 
abili'^ groip to anotiier. 





Is 


^ght 


Catrnents 


Cdrrectiw Lm an integral 
part o£ the taadiing strategies* 






' ' ii '■' ■ - - - - 


'^is SLtoject is taught by a 
specialist* - 






- - - - ^ - - 


Teaching strategies providfe an 

- teacher presentation md 
pupil activity and^ partici^ 
patiCTi ^ 

class r group and indivi^aual 
instn^rtion 

oral , v^it^n ^ audio^visual 
g^d project-oriented presen-- 
tations. 








mere is cooramauion or proyrani 
planni^ aTOngst teadiers* 


4 — 






. Pupils are av?are/of the standard 
of perf omarice or acids^^^^^^siit 
e^q^ected. 


a 




- - --- 

— - ' - ' - - 


/^propriate standM'ds of written 
work are taught and reinforced. 








There is inte^ation tetween 
this B^ject and other si^jects. 








Field trips are an. In^rtant 
activity* 








Heavy reliance is made on harewrk 
assi^mmts , 








Pipils are aware of ^cpected 
learning outcomes. 






s ■ ■ ^- - - - - - — ^ - 



3D 
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TeadhlngL PractlGes (cont) 



--7— - - — - - - - ■ ' 

f ... 


Is 


Ought 


Cannents 

r ■ . .' .. . ' , ^ 


RtoordB are kept oo a re^ilar 
basis. 








Pupils assi^wnents are checks 
regularly. 








- ] — ' 
.TOse school re source opntre is 
an Important souroe of raat^^ 
ial for teachers tax lesson 
pluming. 








The sdiool rerource oentA is 
an utportant souroe of mfter-^ 
ials for pupil tise witiiin the 
classroom* 








Pipils Me acrtively encourage 
to take advantage of ocninuh^ 
ity resources* - ^ 








The ^laracteriBtics and desires 
of, th# ccrnnmity have, b^n 
considered in pluming this 
program* , % 








Oiildren have seme op^rtimity 
to participate in plmning the 
progran* 








'Besearch skills r^uired for 
this subject are taught by 
the classroom teacher* 








Research skillB required for 
this sitoject are taught by th^ 
teadier-librarian , 








Full use is made of tiie avail- 
able material and resources in 
this subject. area . 








Additional practices* 
(specify) 
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Art 



The teaching of art 
appreaiaticm ^ills is 
an important ^rt of 
the prcgram.^ 



Ttm examination of vaxLoaB 
art modes is an ijiportant 
part of the program. 



Ought 



Camments 



Ihe er^hasis is On -draw- 
ing and painting. 



The enphasis is cn a 
"creative" rather than 
a "finished" product* 



The enphasis is on crafts. 



Art class .products are 
used in classroan and 
school displays* 



Additional practices, 
(specify) 
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'Ihe French culture in Canada 
reGeives CTphasis, 



A positive attitude toward 
learning the language is a 
major goal* 



IS 



Ought 



Cannents 



Speaking and listening ski 11 1 
are of major importance. 



RonclincT and writing activities 
fonii r>art of tJie program. 
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Health 1^-^^ 





Is 


Ought 


1 — 

COTinents 


} 

The ^ardnation of current 
health^ information and 
ismies fannB an iitpOTtant 
part of the progrart. 








Good personal hygiijie 
habits are encouraged. 






- — — - -- -■ - - 


Infomation an perscnal 
hygiene habits is dis- 
soninated. 






r 


The developotertt of group 
discnjsaiOT ^ills is an 
inportant part of the 
prcgran* 








Ttm dwel^mait of skills 
necessary for social 
interartion with ones peer 
is an inportant part of 
thte prc^an. 








An understanding of phy^ 
sical grcwth and .develops 
m^t is Qicouraged through 
the progran. 






i 


Mditicnal practices, 
(specify) 






1 
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Language Mts 



— "V! -,::j./ . — __ — — 


Is 


O^ht 


Cofrments 


— ^ — ~1 ~ — ^ 

A seqUOTitial develo^^tal 
skills progrOTme is an 
- innpGrtant f icet of the 
progran Ini , 4 
^ listening ' ' 

- reading 

- decoding 

^ canprahansiCTi 

- stu^ skills 
^ oral language 

- h^ndOTiting 

- vDritten expression 
^ spelling 








ReCTeational reading tiine is 
an utport^t daily facet of 
the program. 








TtiB teacMng of har^writii^ 
is an iirpor tent facet of 
the progran. 








Vteittm e^^ressim is an 
iirpcrtant facet of the pro^ 
gram. 








The teaching of critical 
thinking skills in relatiCTi 
to tnult^'TCdia presentations 
(eg. T.V. , films) is an 
inportant facet of tte pro* 
gran. ' 








Activities such as creative 
dramas film irakir^^ play 
writing and producing, and 
puppetry, are an utTportant 
facet of the prc^ram. 








The development of pupil 
awareness and appreciaticn 
of good literature is an 
important facet of the 
progrcun. 






i 


Ripils are actively encour- 
aged to makG use of ccrmiunity 
and school libraries . . 








Additional prncticos* 
(spiecify) 
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Is 


i 

Oi^ht 


Ccmnents 


The drill of basic facts is of 
mjor inpcrtance in the teach-- 
ing of ^ttematics. 








of major ii^ortanoe in the 
progran. 








The teaching of the use of 
^fathematics in practical sit-- 
uaticais is of ma jar iirportanoe. 








The use of models and mnipu= 
lative materials is of major 
UTport^ce in the teacMng of 
Mathamatics . 








Problan solving skills reoeive 
the major enphasis in the' 
program. 








The emphasis is cm understand^ 
ing the nunter system* 








Pupils aiiB involve in esti-- ^ 
mations of measurar^ts. 






/ 


Hand calculators are used by 
tlie* pupils . 








Additional practices* 
(specify) 
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Music 
^ 1 





Is 


Ought 


Canrwits 


Thm t^ching of music 
a^reciatiai skills is an 
inportant part of tiie pr^ram* 








Thm exandnation of various 
musical foms is an iiTp^- 
tant facet of the program. 








Curricular music activities 
(eg* band) ara prcn/ided for 
in scheduled school hours, 
(eg, 9-3) 








Provisions are available for 
supporting pupils who wish 
to take part in extra-curri^ 
cular music activities. 








PLtolic performan^s are an 
integral part of dhe school 
progr^. \ 








Additional practices . 
(specify) 

, ^ 






1 

K 
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Physical EducatlOTi 









UUIllIen wS 


The developnent of skills 
necessary for social inter= 
action with ones peers is 
an iJi^crtant part of tte 
progran. 








Inter-^strict catpetitiai 
is an inportant part of tte 
program. 






i 


filter-school canp^tition is 
an inpOTtant part of the . 
program. 








Suitable clothi^g^ijicluding 
footwear) is required for 
partiqipation. 






— — ■ — — ~ ~ - - — ^ — 

i 


PersOTial hygiene is an 
Integral part of the program. 








^Physical fitness programs 
are the mjor enphasis of 
the program. 








Recreaticnal skills are the 
major enphasis of the prograri. 

^ — 








Game skills (conpetitive , 
team sports) are the nuijor 
'emphasis of the progrcffn, 








Additional practices . 
(specify) 






1 



Pagp 37g 



Scienoe 





Is 




Ccrments 


Thm teaching of critical 
thinking ^illa is mi 
ijTportant facet of the 
p350gram* 






r 


The discov^y af)t>roach is 
of major iiTportance in 
thm program* 






' s 


Scienoe is effectively 
taught using an activity 
centered approach. 






1 


Enviroranental educatiCTi 
i's ccnsidered an irrportant 
facet of the program. 




\ 




Mdi t ional practices 
(specify) 

i 

! 

1 
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Soci^ studies 





Is 


aaght 


Carments 


"Shm teaching of pritiral 
tMiAing skills n^ded to 
deal with biased repOTt^g , = 
(e.g. slanted nev^spa^r 
v^iting, etc.) is iiTport^t 
in the progrOTi. 








The exaninaticn of ciiCTait 
events and issues is an 
ijiportant part of the program. 






* 


Activities sudi role 
playing md film itiaking 
are iiipOTtantp 








CaTparison and contrast of 
values is an iirportant facet 
of the program. 








Tbm development of skills 
necessary for social inter- 
action with ones peers is 
iniportant. 








X4^^ WAS V tS-tW^Js ISl 1 W LJ=L y i WUkJ 

discussion skills is an 
inportant ^rt of the prograni. 








Additional practices, 
(specif) 
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How many teachers teach this subject? 



Various kinds of grouping of pupils are used within 
classes. Complete the cjiart below to indicate how many 
of the teachers referred to above make use of each kind 
of ^grouping when teaching this subject. (It is under- 
stood that a teacher may use more than one type) . 



Kinds of (Srcupir^ 


No, of Teachers Using 
Biis Kind of Grouping 


Ability groining 

— - — — — — - - — ^ ^ 




Individualization 




Interest grouping 




Social grouping - 




Whole class grouping 




, Multiple grade grouping 




Needs grouping 




OhterB (specify) 


1 
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Various instructional strategies are used by teachers • 
to attain the objectives of any curricular area. Com- 
plete the chart below to indicate how many of the teachers 
referred to above make use of the strategies listed when 
teaching this subject. (It is understood that a teacher 
may use more than one type) , . . ' 



Instructional Strategies 


No. of Teadiers Using 
This Instructional Strategy 






Debating 




nRTtY^n ^ t T*at iiicf 












Independent Learning 




Independant Researdi 




Individual Instruction 




Large Group Instruction 




Lecturing 




Multi^media Approach 




Oral Importing s 
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J 



PlatOGning - 




Pi^il Tut^^^g .. ' '- 






% 


Q 1 mi 1 1 T rst^ fiaTn^^ 




Small Groi^ Instruction 


— 1 — — — 


Station toproach 


f f _ 

i 

- ■ --- - ^ - i> 


Team Teaching 




Others {spmcLty) 





Describe how the curriculum in multi^grade classes is 
adapted and organized for sequential skill development 
in this subject. 
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4, Provisions fQr Children with Special Needs 

\ ; ^ . . ^ ^ 

Describe the provisions that are made for children with 
special needs in this subject. 



List the materials and/or programs that are available 
tOwthe classroom teacher for use with the child with 
special needs in this subject. 
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5 . . Strengths and Weaknesses 

In what; respects is the - program most 

/ ; (subject) 
satisfactory and commendable? 




In what respects is the . program most 

in need of, ^^improvement? (subject) ~~ 
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Racommend in order of priority what steps should be 
undertaken to overcoinf weaknesses in the 
program* , 



(subject) 




A. 
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6. Co-*curricular Activities 



.In the chkrt bflow, list the co-curricular activities 
in you^ school that are an extehsion of a subject area. 



CCH-Curricular 
Activities , 


Nunfter of 

Staff 
Involved 


l^umber of 
Conmmi^ 
Volunteers 
Involved 


NurriDer of 
Pupils 
(indicate 
year/grade 

«ble 


B&ension of 
^ich 

SLtoject ^ea? 






' — — 




































♦ 






























'5- 






















, — — 
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Has the variety and/or number of activities increased 
or decreased in the last two years? State reason(s) 
for any significant changes. 



< 



Has the number of pupils involved in these activities 
increased or decreased in the last two years? Why? 
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List all other co^curricular activities in your school* 
(Those that are not considered aa extension of a subject). 



©ther 
OD-<!urriciiLar 
Activities 


Nmter of 

Staff 
Involwd 


Nunber of 
Ccnmmity 
Volunteers 
Involved 


4 - ' 

Kbk of Pupils 
{^Indicate year/ 
grade where 
a^licable) 


^raunt of 
Tmrn InvDlved 
Each T^ek 
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Has there been a significant increase or decrease in 
the varifety and/or number of these activities in the 
last two years,? Cominent if a significant cHange has 
occured . ' / 



Has there been a significant increase or decrease in- 
the nuinber of pupils involved in these activities? 
Comment if a significant change has occurred. 
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what are the strengths oi the co-curricular program? 



What are the weakneBses of the co-^curricular program? 
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?• Summary of Currlculuin Section 

What strengths have been Identified in the school's 
subject and co^curricular^ programmirig? 



What weaknesses have been identified in the school's 
subject and co-curricular programming? 



8* Recomnandations 



FrOTt'the preceding information in th© entire ^urriauium 
section (pagas 26 - 49) list the racoimnfendationB that 
the school would; propose to the follow^gr 

^ the school staff 



- the school administration 



the District/Superintendent of Schools 
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PUPl£ ASSESSMENT, PROMOTION AND REPORTING 



Statement of Purpose 

The purpose of this section is to provide a 
description 'and guide an analysis of your school's 
practices and policies on pupil assessment * promotion . 
and reporting. Specifically, it will focus on: 

1, the pupil assessment progranf in the school 

2, the scAbol's promotional policy 

3, the school's procedures for reporting pupil 
progress to parents. 

Guiding Principles 

Pupil assessment and promotional practices, 
like the school's curriculum, are concrete expressions 
of the school's philosophy and objectives. In fact, 
the content of the assessment often indicates what the 
school perceives as being the most important learnings 
in the curriculum^ while the promotional policy specifies 
the rate at which a pupil can advance in the curriculum. 
Reporting to parents on pupil progress is significant 
in that it developB^^J^me-school cooperation and an under- 
standing of the school^ program p ^ 

The school '/s pupil assessment, promotion and. 
reporting practices*/ h> . 

* are consistent with the philosophy and objectives 
of the school . ' 

* encourage a variety of techniques to accoi date 
a number of purposes. 
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* are consistently applied throughout the school. 
'* are explained to pupils and parents, 

* indorporate the fleKibility required to meet 
individual needs and differences.. 

1 . The Pupil AsseSBment Program , 



^iist the^ standardized achievement tests that are administered 
in the echdol. ' 1 . 



Year/Grade 


Naine of Test 


PrequenQ^ of 
^^hdnistratioi 


Subject Mea 






.. II 1,.- I.I ^ -Ar_-^:^^^ 












































, . .. - 







Attach a copy of the school and district'* assessment policy. 



1. 



6; 
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what conclusions have been drawn and what use has been 
made of these test results? .\ J 




. . ■ / 

List the diagnostic tests that dxm administered in the 
school. / 

■ . ■ / . ^ 



Year/Grade 


/ 

/ 

Nare of Test / 


Frequenq^ of 
Mrrdnistration 


Subject Area 




/ 

/ 








i 








1 


































■ 


> 
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what conclusions have been drawn and what use has been 
made of these results? 



List other methqds used to assess pupils. 



Year/Grade 


Other Methods of 


FrequenQ^ of 
Administration^ 


Subject 




? 

i 
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What conclusions have been drawn and what use has been 
made of these results? 



Describe any major adjustments made to any aspect of the 
school's program , strategies and/or instruGtiton as a 
result of all school^ district and provincial assessment 
data available,* , , ^ 
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The foliowing statements describe sojne aspects of pupil 
assessment practices * Indicate the degree tp which the 
practice doe^' exlet throughout the school and the degree 
to which the staff believes dt should exist. 

Never ^Idcm Ocmsionally Regularly Mways 

1 ; 2 \ ; 3 / 4 . , 5 ^ 





Is 


Ought 


Cannents ^ 


Ihe assassment pro^rOTi ewluates 
outcomis vtfiich are cemsistent, 
wi til the pMlosQphy^and objectiws 
of the school * 








Methods of asseBOTent are od^ 
prdinated* .\ 








.Assesanant results are used 
consistOTtly throui^out tJie 
sctool* • 








COTitinuDUS evaluatiOT is an. 
integral part of tihe teadiing 
process. 








Assessmerit is pursued through 
boUi oral and written means , / 








Assessment prooedures m^e use 
of, a varleiy of tedmiques 
iriclu4ingi . 
^ daily a^raisals 

provincial learning 

assasanent results 
* standardised achievOTent tests , 
- standardized diagnostic tests 
= teacher-rnade objective tests 
^ teacher-madg s^jective tests 

teacher observatim of pupils 








- - - 

Constant efforts are made to 
evaluate aid i^fprove the 
asMsament progran, 

^ * / : ^ L 









/ 
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Is 


Ought 


Camients = 


; Assessment results are ilsed toi 

- analyze effectiveness of teaching 

- detemine Uie appropriateness 
of materials/resouroes used 

- direct classroan instruction 

- give direction for groiping 

for instruction ^, 

- plan individual instruction 
where necessary 








W-M! I i^Ji itu i£3 J. ve. f Lil. ci CJUX ^ 

are kept of all assessmnt data. 








Pi^ils participate in tiie ^ ■ 
assessnent cof their work, ' 








AasesOTient data is used to keep 
both pupils and parents inforTried 
of pi43il progress. 








leacjiers neip interpret 
aasesanent results to parents. 








l^:3achfcirs he^lp interpret assess- 
nx-nt: res ill ts to pipils. 

The asses^^Tcnt program is in 
acx:ord witJi scliool policv 
gove tm i nq pup i 1 p rciiin t i g>n , 







-- -- - -- -- - — 


Adclitional prnctici^s, I 

(sFK^cify) 

■ / i 

■ ■ ! 

1 









2, The School's Promotional Policy 



A school *s promotional' policy must be based upon the 
philosophy, objectiyes. and policies of the Ministry 
Education and the school district. ' ' ' 

Describe (or attach) the school's promotional policy 



The following statemGnts describe aspects of implementing 
a pupil promotional policy. Indidate the degree towhich 
the practice does exist within the school and the degree 
t'o which the staff believes it should exist. 



Never ^Idan Occasionally " Regularly Always 

' 1 2 3 ' 4 5 





Is 


i 

Ought 


TtiTients 


Constant efforts are made to 
evaluate and irrprove the pro- ^ 
motional policy 








The school's promotiOTal policy 
and procedi^es are made kndv^ 
to parents by: 

- cmferenccs 

- letters 
report cards 

- Qther (specify) " 








The school ' s prcmoticnal poli^ 
and procedures are made; knOrtm 
to pupils by I 

- class discussions 
^ conferences 

- other (specify) 






: ■ . 

fi'.^ ' ■ ■ ■ ■ i 


The praTOtionil policy is 
fleKible enough to meet the 
individual needs of all pupils. 








The proTOtional policy is 
applied consistently through-^ 
out tJie school. 








/ Wj iZiKJ »J ^-M 1 1- 1 I U L t_.^ O LI _L L-i^» I Lk t= l_4 Ot.~L4 -4= 1 1 

nvikinq. decisions on prLitioLiana. 








Ccanprehensivc, ^^cMratG^ mcords 
are kept of all .'^j'roifDtici^^ 




'The f^raiiotional poXlcy ccii tains 
a procedure for appeal. 

. Add i t to na 1 pi:^ac t i ce s . 

(B[x^ci.fy) , _ 
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How many of your pupils advanced into the secondary 
system last June after i 



6 years in elejn<9'ntary school? 

7 years in a lejr^iitary school? 

8 years in elemfentaTy' sphodl? 



more than 8 years ill elementary 

school? 



What percentage of your ex^pupils failed year/grade 8, 
last year? (19 _J ^ 

the year befo^|last? (19 - 



List those subjects which appear to cause your ex-pupils 
the most difficulty in Grade 8/ EKplain why they appear 
to cause your ex-puppLls difficulty* 



EKLC 
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Reporting Pupil Prog reBs to Parents 



The following statements describe various aspects of 
reporting pupil progress to parents* Indicate the extent 
to which the practice does exist within the school and . 
the degree to which the staff believes it should exist. 

Ne^r SeldOT Occasiaially tegularly Always 

1 2 .3. ^4 5 





Is 


Ought 


Canrents 


The reporting procedures are 
, consisteht with the philosophy 
and objectives of the school, 
(Attach a ccpy of your pro- - 
cedures for repi^ting pi^il 
progress to parents) . 








Parents are well-infomed re-- 
garding the school reporting 
policy. 








The report card used is adequate 
to report pupil progress to' 
paronts. 








Par'eiit-^teadier conferences eue 
used to report on aspects tliat 
are difficult to report in a 
written report card. 








Interiin reports on pupil pro-- 
gress are sent^ wlien necessary, 
to parents betv^en official 
, reporting tlniGS - 




' 1 



i 
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Reporting Pupil Progress to Parents (cont) 





Is 


Ought 


:i2zzz^r^i::^==^-^--^----^--— — - --- -- --^ 


CciTpr^ensi^^ ^ accurate Records 
arp kFDt of all reDortinQ data* 






— — — — - - 


Constant efforts are mde to 
evaluate and ijrprova the 
rep9rting procedure* 




— - — 




The reportinj/^licy is 
fl^vihl^ #^niiah t^n TT^^t" fthp 

individual needs of all pi^ils. 






- -- - - — = — = — '■ — ■ r— _ _ _ _ _ - 


Teachers help to interpret 
reportii^ policy to parents. 




- - - - 


-" ------- --- • ^ - - - - - 


Teadiers help' to interpret 
report ir^ policy to pupils. 


— - 






Methods of reporti_ng to parents 
are co-ordinated and used con- 
sistently throughout the school. 








Additional prcicticos, 
(speqify) 

? 




_ _ i 
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4 . SuimTiary of Pupil Assessment, Promotion and Reporting 



What strengths have been identified in the procedures 
related to pupil assessment, promotion and reporting? 



What weaknesses have been identified in the procedq^^es 
related to pupil assessment , promotion and reporting? 
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5 . Racommendations 



Prom an analysis of the preceding data in this section 
list the recommendations that the school staff would 
propose to the following i 

- the school staff 



- the school administration 



- the Dis trict/Suporin tenden t of schools 
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PUPIL SU PPORT ^ERVICES 



Statement of Purpose 

This section of the Book has been designed 
to provide a comprehensive description and stimulate 
analysis of the support services available to pupils. 
The section focuses on i ' ^ 

1. the learning assistance services 

2 . the special services provided or aval lable 

3* the counselling services provided to pupils 

4, the health services provided to pupils 

5* other district and/or community services 
available to pupils 

c3uidin g Pri nciples . 

The intellectual ^ emotional , social ^ physical 
and personal problems faced by children make it necessai^y 
for schools to attend to theise concerns , As all aspects 
of child growth and development are addressed by public 
schools^ learning assistance services^ special services^ 
counsGllinq services and health services are important. 

In the GlGmentary school each teacher tends to 
be a counsellor and, to some extent, a learning assistance 
teacher. However, frequently additional support staff are 
required to deal with various needs of specific pupils. 



H G a 1 1 h s o r V i c e s are us u a 1 1 y p r o v i d e d b y t h e 
iocal noalth Unit, 
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A number of ganeralizations about various 
pupil support services follow* 

The learning assistance and counselling services i 

* reflect the school philosophy and objectives, 

* are tailored to meet the needs of the pupils 
i and the school. 

* follow a plan which is known by all staff 
member n 

* invo. .ssroom teachers to a high degree, 

* are co-oi dinated with other" agencies and 
other levels of schooling* 

* have efficient and adequate referral 
procedures* - ^ 

* provide for the interpretation of the service^ 
of a pupil's progress and of a pupil's record 
to pupils and parents , 

services: 

are planned to reflect the needs within the 
community* 

are planned to meet the needs .of individual 
pupils involved. 

are co-ordinated with other schools and 
ngcncies. 

provide for the interpretation of the service, 
of a pupil *s progress and of a pupil's record 
to pupi Is and parents . 



The special 
* 



it 



The health services s 

* are planned co-^operativeiy with public 
health personnel, 

* encourage teachers to identify possible 
health problenis in children for referral 
to others for treatment* 

* include periodic screening tests for par-- 
ticular health problems, 

* are designed to encourage good health practic 
and habits , ^ 

* provide clear procedures to be followed in ca 
of illness or injury. 
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1 . Learning Assistance Services 



Indicate the*number -and, percentage of pupils in a 
typical year who receive services from the learning 
assistance teacher. 



Year/Grade 


Nutiber / 


Percentage 


Boys 


Girls 


Itotal 


K 








_ 


1 


\ 








2 








— » = 


3 






) 


.. ..^ . . . 


4 










5 










6 










7 










Special Class 








TOTAL i 







Of the above pupils^ how many are new cases this year? 
List maior reasons for new cases. ^ 

r 
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How many pupils who were receiving services 
\arm not receiving services this year? 



last 



year 



List major reasons pupils are not receiving services. 



Outline the criteria and procedures used to identify 
pupils requiring learning assistance services* 



i 

Describe any special training an^/or qualifications of 
the learning assistance teacher,/ (Include in-^service and 
pre-"service training) • 



f 
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How many hours per week is' a learning assistance teacher 
assigned in/to this'^school? 

What percentage of this time does the learning assistance 
teacher i • - 

teach ptipils? , . 

assess pupils? _______ 

consult with teachers? ^ 

plan and/or prepare pupil work? ^ 

other (specify) , ' . y / 

If applicable^ list any other teaching assignments the 
learning 'assistance teacher has. in the school or district. 



\ ■ 



ERIC. 
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ERIC 



4 



*6ne of. the functions of the learning assistance teacher 
is to act as a resource person within tne school* 
Indicate the degree to which the l^earning assistance teacher 
is acting as a resource person In each subject And the 



degree to which the staff believes he/she oughtjfo be acting^^ 
as a resource person. ' * * 



Never 



Seldan 



^casiaially 



Regularly 



Always 



IC 



1 • • 2 

9 




3 






,4 '■■ ■ 5 




To Pupils . 


To Teacherl 






Is 


Ought 


Is ' 


Ought 




, Art 










_.. _ .s^ - - - -v - - 


French 


■ 








i 


Health 












Language Arts^ 










t 


' Library 

■ J . = " 


i 








. .- 


: ^ thematic s * 

;^..=^'.=i^.v:. ....... ... _ . __ 










i - • : ' 


1 ;*Music 

Phy^5 ical Educat iai 




• ^; 


■ 






ScioncG 




* 




3 




''aDdria I Studies . ..^ 










C ' 1 

- f .' 
1 ■ 


' ^ Other (specify) 






_=.-^,. ...... — 




.■' ^ * 

f 

i 

' i 

. ... . :..=.-^^..=. ..... _ = - - 
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The following statelnenta describe practices ^^hich may 
be associated with learning assistance programs. Indicate 
the degree to which each practice does exist in your , 
learning assistance program and the degree tc.which the 
staff believes it should exist. 

Regulary • Always 
4 5 



Never 
1 



Seldom 
2 



Occasionally 
3 





Is 


Ought 


CciTiTients 


- ihG staff ^ and learning 
assistance teacher riieet at 
the b^innir^ of the ichool 
year to plan the focus of 
the learning assisjtance 
program. 


i ■ 






The learning assistance 
^ program focuses .on the ^ 
educational priorities 
of tto school. 

All pupils are tested by 
^ the learning assistance 
teacher prior te entry 
into the program. 






■ » 




i . 


• The uset of teacher^made 
tests is inportant for 
diagnosis. 


i ^ 




i 


Tlie use of ccnpercial 
> diagnostic tjests is im- 
portant for diagnosis,.^ 




- - ., i. 


i f 


^ ihe learning assistance 
progrOTi is based on diag= 
nostic testing. and pre^ . 
scriptive teachirig, ' , . 
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Leading Asiistenoe ServiQeS fiCcont ) 





Is 


Ought 


' Connents 


Ttm learning assistanoe progr^ 
is based on the ooncept of 








' Detailed reoords of each pvpiVs 
strengths, weaknesses^ prograti 
and progress are maintained. 


- 






^e learning assistanoe progrm . 
se^yices slow^Aoving pupils 
only be providing materials to 
the classrocin teacher. . 

_ _ . _ 








, The gleaming assistance pr^ran 
^ servioes siow-^moving pupils , 
only by working with tJiem in 
the Reaming assistance oentreV 






i - - 


— — .^^^ — ■ ^ — , — ^ — — — ^ — — 

The learnir^ assistance progrffli 
sGKvires slow-^mfving pupils in 
tha^ oentre and by providing 
materials to the clasaroon^ 
teacher. 








The Isciming assistance prograin 
of fersf^nrichrnent to gifted, 
talented and creative pupils, 

. . . , . 








The learning assis,|ance 
teacher works oi]ily with 
indix^iduals , 








The learning assistajice 
teacher wrks only with groups. 
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Learning Mslstance Services (ront) 



Groi^jing is used only when tte 
pupils have a ccrnmDn need. 



The learning assistance 
teacher /v^rks only in the 
learning assistance oentre. 



Ihe learnirig assistance 
teacher is allotted at least 
one hour per week for assess- 
ment of pupils. 



Pupil needs are the major 
cOTisideration for scheduling 
purposes. 



Needs of classrcbm teachers 
are the major OTnsideration 
for scheduling purposes. 



Learning assistaiice teachers 
have the final say as to 
which pupils are selected. 



Is 



Teachers have access to^ 
learning assistance records 
and information. 



Teachers have access to learn-- 
ing assistance materials* 



There is a process for pupil 
self-^referral . 



The learning asiistance 
teacher is often used as a 
substitute teacher^ ' ^ 



Additional practices, 
(specify)' 



Ought' 



Carttients 
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' 1 • ' ■ ■ ■ 

,2. Spaclal Needs Services (other than learning assistance 

" " programs ) 



Outline the procedures used to identify pupils with specia*! 
needs. 



rndicate below the provisions that have been made within the 
school or district for pupils with special needs. 



Prograni 



ish (as a Second 
LancfLiaqe 

riiftCKi and Talented 



Personnel 
Involved 



In 
Ident^ 
fication 



In 

Teachinq 



^slcally 
Ifeinil Lcaprjed 

Sen sory Abno rnria 1 i bins 
(siqht/ hearinq, etc) 



Speech De pGCts 



Foe i a 1 - Fr^ ha V 1 Olir A 1 
Abnnnnal i tics 



S- 



Skili tef LcioncinR 



Othprs (srK:'ci ty ) 




MuTiher of punils 
receiving 
services 



Mst 
Year 
19 



Itils 
Year 
19 



lyt^e of 
Service/ 



Average 
Mnutes per 
each 
Pupil 
Receives 
Se^ice 
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Arc^l pupils who have been identified as having 
speciat-ne^ds included in the program? ^ If your answer 
is nOr state the reasons for not including all pupils. 



Has there been a significant increase or decrease in .the 
number of pupils requiring special needs programs in the 
last two years? Comment if a significant change has 
occurred. . 
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Describe the special training and/or qualifications of all* 
personnel^ except th*e learning assistance teacher^ who work 
with pupils who have special needs* (Include both pre- 
service and in-service training) , 



What other resources and/or specialists ;are available 
from the , district / government agencies or the community? 
What use is made. of these resources for pupils with 
special needs? 
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3 . Counselling Services 



Describe the counselling services provided to pupils 
in your school. 



What other counselling resources and specialists are 
available from the district/ governmGnt agencies or the 
community? What use is made of these resources? 



Describe the preparation and use of pupil records 
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/ 



How is service provided by agencies coordinated with 
the service provided by the school? 



What provision is madp for interpretation of tests andv 
inventories to pupils^ parents^ administration and staf^ 
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The following statements refer to counselling services 
in elementary sbhools* Indicate the degree to which 
each statement describes something which is being done 
in your school and the degree to which the staff believes 
, it ought to be done* 

Never Seldon Occasionally Regularly Almys ^ 

1 2 3 4 5 



t 





Is " 


Ought 


COTnents 


All ^lOTentary teachers are 
counse liars* 






- -- — - — — - 


The principal is the 
counsiallor/ 








in© JL©aXTlJ.ny aSSlfeuoJlCS 

teacher is the counsellor* 








Oounsellors are assigned €o 
school ^staffs. 








- ---- - ■ --t — 

The staff manter responsible 
for counselling suggests 
behaviour managOTent tedi'- * 
niques for individual pupils. 








Ihe staff n^Ttor responsible 
for couhselling suggests 
learning prograns for in^ 
dividual pupils. 






* 

^ _ — \ — 


Counsellors initiate niDSt 
of the contacts witii the 
home* 
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* Counselling Smi^icmm (aont) 



■I 



Is 



Oi:^ht 



Caments 



Teachers make^hcrne visits. 



Counsellors make hciriB visits* 



Counselling services con-- 
sist mainly of testing. 



Counsellirig service is 
available only for pupils 
with behaviour problons* 



Ttm staff niQflber responsihle 
for counselling acts as a 
liaison person: 
- mth the secondary schools 
with other agertqies 



Additional statanients , 
(specif ).i 
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4^ ' Health Services 

f 

Deicribe the nature of tha school -s health services and 
the way they are provided* 




personnel are involved in the provision of health 
services and what are their roles? 
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* 



What provision is made for obtaining information abo 
pupils with regard toi' 

^ home a,nd family? 



physical and medical status? 



Are parents and staff aware of the procedures to be 
followed in case of injury? Outline this procedure. 



J 



W^at provisions are made to adcommodate ^ child who has 
a physical disability?. r ' . ^ . ' 



Do you' make use of any district or community service not 
mentioned in this section? If sO/ .commfnt on the service 
how you use it and who initiates the use* ' ^ . 



ERIC 



5 * Sunmiary of Pupil Support Services 



What strengtha have been identified in the pupil 
support services? < 



What weaknesses have been identified in 'the pupil 
support services? ^ 0^' 



framd the pra.cejding data in this^ saction, 
^ . ' niendjitipAs tKat ' ^he scfiOTl^ would ^rqppsi^ 

? y J - th|i a^ol- staff " . . ; 



■■■ ■ : X ■ 

list the;rec 
to th#EollQ 



- the sahool aaminiBtrationi 




- trie District/Superlntendent^bf Schl^i 



f , 



Page 
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' , , TWe purpose of this section is ±ci ganarate 
a cornprehen^^ve description , and stimulate analysis of 
various admirii'strative^ supervisory land managerial f - 
pradticea and procedures^ Specifically/ it will focus ' 

- \. 1. the qualifications^ esfperifence mnB assign- 

ment of schdol personnel ^ 

3. 



4-. procedures for decision-making in' tha aphoa-1 

5, the role and responsibilities of the admin--, 
istratio^ - 



6 * the scheduling of the ^ 
7, financ^^al policies and 



professional development progr* 

school staffing procedures and patterns t 
of staff utilization 



Guiding Pringiples 



The primary purpose of all 
facilitate the educational process, 

have clearly delineated roles and responsibilities/ adequate 
resources and facilities", an operable statement of philosophy 



^c^ool 
pr-pcedures . 



r. 



.1 



-- - _ _ ■ 
school staff is to 

A competeiit staff who 



and objectives and effective management 



critical elements Jpr an effective school I 



and leadership are 



Th6 stajf should s 



* have qualifications which are appropriate ' 
for their assignment • , ' ^ . 

* have the 4e^i^6 the ability to inspire j 
an4 InpolTO pupils In meaningful educational 
eKdferlences. 

* h&v©, a .rerfeohable ^teaching assignment. 

* know their role and their responsibilities. 

* coninunicate with each -other , 



The principal should s ■ ^ * 

Y * efflolently organize and ^manage ' the .school's 

J"' - educatiotial program^ using the guidelines set 
^ by the district and Ministry of Educatflon. 

^ * demonstrate leadership' qualities, giving a sense 
of direction to the school, 

* know his/her rSH^nd responsibilities, 

* ensure titere is ef f ectiveScommuniMtion within 
■o-he ichpol and between the -school and community 



Non-T^ching Staff i CompiM^ 'ho nart as* indicated * 



Non-Taadiing Staff 


. . . — 


Itours Per 5 Day Wfeek 


; - ' - 

Stenogr^hsrs 






Secretaries 












tesGuree Centre Mdes 
(liibrary) , ^ 




s ■ 


" Tteadier Mdes 






Su^rvision Mdes ^ 


* — 




Volunteer Mdes (non=paid) 


1 ^ - - . 




Nurse 






Special Coimsellor , 




- > 


/ 

P^chologist 






aigineer 






Custodian' 


■ 




Others (specify) 


i 


• * 

* 
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2. Professional DevelQpmentlProgr 



Describe orientation program^ for new staff members. 



of pri 



List the types of professional developmerit activities 
provided for teaehfefs in the schdol * 





, ■ - " l\. - — - . - - ^ - -. . 












last year , 










19 










♦ 


. i 


















this year 
19 




* 














■ \ 



r 
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Llste ^the typas of professional development opportunitiiis 
provided for staff # * - 



> * 


Insld^ the District 


^tsida the District 


last year ' 

' / ■ 




V ' " 

i ■ , = = 


this yeair 
19 

' ■ - ■ [ 




' i ' " . ' ^^^^^^ " * 

■ * / 



Does tha^gchool's staff regularly use the services of * 
personnel from the School District ^ . the Ministry of Edue-. 
ation> the Universities and Colleges or from any other 
source'?.* List the source of additional resource persons 
and state how they contribute to the school's programp^ 
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3i School Stmifing ProGaduras \ 

^ ■ ' ' — ^ = ' 

' * ■ ■ ' ■ -- " ■ » 

List the critarlavused for salactii^ teachers for the 
school and state how tha criteria relate to the 
uniqueness or heeds of tha school. ' s jj^ ' 



In general, do the assiigned staff meet the requirements . 
or needs of the planned programs? Explain why or why. not 



*^ _ _ ^ f\ ^ / 



Following are a number* of practices used, in determining 
staff utilization and organization, Iridieate the degree 
to which, the practice does exist within the school and 
the degree to which the^ staff feels it ^hould exist* 

EteTOr ' Seldafi Occaaicnally R^Mlarly Always 

1 r 2 , 3 "4 5 





Is 


Ought 


Comnents 


Begirming tea<diers are not 
assigned to a y^r/grade 
one class. 






* 

- - ■ »-r— — 


Teachers new to the district 
are given special ooisider" 
ation in aasi^Tinents, 






- ' i 


Teadiers rmi to the stdiPQl 
are given facial coisid^ 
©ration in assigratientB , 








Teachers are assigned to 
ttieir areas of ^ecial^ 
izatlon . 






f 


The principal is consulted 
^out staff requirsnenta f 
appointtnents and transfers. 






i 


The staff is coneulted by 
the administrator ^X3Ut 
^staff requiranents and 
appointjnmts. 






^ ^ ^ . 


Teachers have a choice of 
pupils* 
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Sctoolr^tafglng Proredures (cont) 





Is 


Oi^ht 


- — " " ~ ' — — ^ — v; — — ^ 

r ^ 

"garments 


In deterinining toacter 
load^ the follwlng arm 
. taken into accoimt: 
^ ^rtra^curripular par- 

ticipatiai (eg, sports^* 

band, etc) 

- ntntter of instmctional 
groips taught* 

size of claas. 

- Si^arvision sdiedule* 






> 


^sistanee is available 

to teachers from 

^ aides^paid 

^ aides-^volimtary 
, district staff 

^ Human ^scftarceB 
. - other (specify) , 






. I 


Additional practires. 
(specify) 


1 




i' ■ ^ 
i " - 



Describe any notable patterns of staff utiliz^atlon , (eg. teani 
teaching) , - * 



'0 
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The/ following 'BtaternentB per^tain ,ta aspects of the ' ^/ 
decis^on^making processes^ ^ Indicate the degree to - 
which each is pr^ctdced within the' school and the. 
degree to which the staff teliev.d^ea^ ought to be 
practiced., ^ - ^ ' 

, Never Seldon .Occasionally Regulaily Always 

1 V. . 2 ' ,, 3 , =4 ' 5 '. 





Is 


bi^ht 


^ Oonttents 


Staff is Involv^^ in deciding 
school practices and pdiicfes 
on: • ' ' 

- cannunication witti yie 
cormiunity 

^ discipline , * ' 

- expected wrk standards 
« professional fevelopnent 

- pupil prcmotion 

^ purchasing of material^ ^ 
= reporting to parents ^ . 

- scheduling of teachers 
= use of aides 

- use of .facilities 








Staff is invol^^ in makljig 
decisions about cuxriculOT. 








The adninistratdr has the 
final say in all school 
decisions * . ' 








Additional statentents. 









5 . Role and Responsibilities of Administration 



Give the approximate percentage of the principal's 
time" devoted to* ^ 

, , ^ Cominents 

(a) claseroom teaching % 

(b) administration ' ^ ^' % ' " 

■i/ ■ '- 

(a) supervision of teaching 

and educational * . ' 

practices % 



(d) other (specify) 



The following statements refer to some of the responsi-- 
bilities assigned to administrators. Indicjate the degree | 
to which each statement represents a practice which . does - 
exist within the school and the degree to which you believe 
it should exist. 

Never Seldon Occasionally tegularly Always 

1 2 ^ ' 3 " 4 ^ 5 " 



i 

■ r 


Is . 


Ought 


COTments ; 

' '^I - . ' - - 


The prlricipal's monthly 

schedule includes^ 

^ classrocin visit-ations 

- department meetings 

- staff meetings 

- other (specify) 






a ■■ . 


Provisions are made for 
the ooordinatiOT of sub-- 
ject disciplines* 

- within the school 

- with feecter sctools 

- with district secondary 
scJiools 






1 ' " . 



Role Rf.9f6nsa,Jb ill ties of Administration (cont) 





Is 


Ought 
> 


a. __ __, =^ 

i 

Conments 


Cammittees«of the staff are 
used appropriately. ^ 








Staff meetings are held mainly 
to give information. 


r 


s 




The admihistration ensures 

that duties and responsibilities 

of all school personnel ami 

- clearly defined 

- known ^y personnel 




Adtiinistrators provide in^ 
stn^tional support to teachers. 








Staff is kept well informed of 
educational developments at the 
district and Provincial levels. 








Staff has access to official 
documents Minist^ of Edu- 
ucation circulars. District 
Poli^ Book^ Public Sdiools 
Act^ etc.) , 








Minutes of staff n^tings are 
kept and are available for 
reference. 

Staff and aclninistrators keep 
paroits and other members of 
the coTTnunity informed about 
the school program and acti- 
vities. 


! 
i 

1 

, j 




1 



4 



Page 98" 



Role and ReBpons-ibllities of Afflminlstration (coQt) 



^^■^ . , y- ^ 


Is 


Ought 


Comients 


Th^ administration establishes 








annual: ^ 








^ objectivas or job ^targets 








- priorities - 








Additional practioes. 
, (specify) 






4 



Describe the principal -s classrobm supervision plan. 



4rtr 
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6 . - Sehool Scheduling 

.c- ■ ■ : 

Hquri of Operation 



a .m, to ; ^ p 



Morning recess at a*m. 
Lunc^perlodi from ________ to. 



Describe the reasons/for any modification of the usual 
9:00 a.m. \o 3i00 p-m, schedule*. 



Describe any circumstances^ external o^^in^ernal^ that 
have a direct bearing on scheduling in yoiir school (e.g, 
Itinerant Band Instructor, Learning Assistance, etc.) . 



// 



0 
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Describe the scheduling the library/resource centre. 



^ . ; Describe the scheduling for the gymnasium or activity ' room , 



ERIC 
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7. TinanciaF Policies and Procedures 



The following practices pertain to^ school | funds and 
financing , Indicajte the degree to^ whictH^ach . practice 
does exist within the school and the degree to which , 
the staff believes it vBhould exist* ' - 



Ne^^r 
. 1 



feldoin 
2 



^^casionally 
3 

V 0 



Regularly 

■ 4 ' ' 



Mways 
.5 / 



School fund-raiiir^ decisions 
involve the \ ^ 
= adniftistration , 
T- toarS of Schopl Trustees 
:s ^ 

y.ls or pupil represen- 
tatives 
- staff or staff represent 
tatives . ^ - • 



Decisions related to the ' 
expenditures of sdiool raised 
funds involve the^ 

- administration . 

- district staff . 

- parents 

- pupilA or pupil represen-; 
tatives 

- staff or staff represent 
tatives 



The aocouriting system 
records all funds received 
and expended/ 



Is 



Ought 



Cantients 
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Financial Policies and Procedures (cont) 

i 





Is 


Oi^ht 


, -Caroents • 
/ 


- rr: ^ 1- 

^propriate fon^ and pro^ 
oedures are ^ed to process 
all %cdiool fin^cial trans-- 
actions, including student 
activity funds, ' . 






J 


Prooedures are established j 
to safeguard the handLing 
of school funds. 


A 


J, 




Ml school accounts are 
audited amually* 








Staff matters are made aware 
of the varioij^ School Board 
accoinits v^lch affect JJieir 
prograin. ^ 




i 


/ - V 


Staff hd/m input int^D the 
allcciattion of the school's 
budget! 






^ -- - ^ 1 


Ihere are^special funds 
allocated fori 
^ Art 

= Field^fTrips 
' - French 

Health . , . ^ ^ 
^ Outd(X>r Education 
= Language Arts - ' 
= Library 

- Math^natics 

- Music 

Physical Education 

- Science 
Social Studies 

- Other (specify) 

^ — , . 






■ \ ■ 


Addi t ional ^ practices . 
(specify) 

.f 






* , ' ■ 



1 
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8* Suimn ary ^of School Staff and AdMnist^atlon Section 



What strengths have been identified in the Bchool staff 



and administration? 



J" 



Wfiat .weaknasses have been identified fyn the .school staff 
and administraLtion? * \ . 



/ 



9^ Recommendations 



Based on an analys^, of the data in this section, list 
the recormendat^ons \hat the school would propose to 
the following I ^ . ' 



- the school staff , 



\ ■ ' 
^ the' school administration 

■ r 



the District/Superintendent of Schools 



V 
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% 



r 



_ r _ 

SCHOOL RESOURCES AND P^GILITIES 



Statement of Purpose 

TJie purpose of this section is to generate a 
descriptive analysis of ^ the school resources and facilities < 
Resources include the material ^ both print and non^printi 
and th^ speaialized servic^ or personnel to assist pupils 
through eKtending their learning experiences and supporting 
th^ teacher's infetructiorial program. Facilities include 
the site^ building, equipment and utilities. 

■ ' ^ ■ ■ ^ ' 

Specifically, ^his section focuse§ oni 

1 the selection of resource Materials . 

2. the organization' and use of the library 

3^ the adequacy and condition of resources 
and equipment' 

4. the availability and use of currici^lar 
resources 

5. the school^ site ; ' 

6. ^^he facilities and services^ / , 



Guiding Principles 

A school's resources and^ facilities play-a sig-- 
nificant role in the functioning of the educational program. 
They can '^either enhance or limil the school program* 

The librar'y shouldj ^ 

V * be an integral part of the school 

* reflect the educational philosophy and objectives 
i of the school - 



4 
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provide resoOTce materi^als and services for 
. essential and enrichment learning eKperiences 
to both pupils and staff. ^ » 

* provide for the efficient use of the equipment 
and materials housed in them* 

* provide an 'atmosphere and services which 

' encourage pupils to become involved with . 
reading , ^ ' . 

' have efficient and affective propedures for 
selecting resource materials. 



The 'facilities should i 



* contribvfte to the educational program, 



classroom^ 

activities 
^chool ' s program , 



* include a variety of spaces for 
recreational^ research ^nd other 
forming an integral part of the 

* include outdoor and indoor recreitional 
facilities which accommpdata the|6ducational 
prdgram . _ ^ Iv v 



* provide ,|i^r the present and, as much as possible, 
the future program requirements. 



* be maintained in a manner which i|idicates , 
consideration has been and is be|ing given td%_ 
health and safety facers. 'Jv ' 
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I . Supplying^ Organizing and Using the Library 



Indicate the approKimate Jibrary holdings and budget belowi 



) 

r 


^Nurter 
of ' 
oresent 
holdings 


I - 7- — 
Last Year 19 


nils Y4ar 19 


N^t Yi^ar 19 


MwTtoers 
Purchasad 


.Jtoney 
Sront 

--- 


Nmtoers 
Purchased 


Money 
Bpent ' 


Nurtors ^_ 
Purchased 


Itoney 
to be 

Spent 


BoQks - fiction 














-.- 


Books ~ non= fiction 


* 








— _ 






















Bicyclopedias j 


* 










— =^ 




Fl Ims/^i lins trios 
















pOTphlets/Newspapers 
















Periodicals ^ 














Records 
















rapes 
















rOTMi per pupil 

* — 

















Describe the procedures used for evaluating the adecTuacy and the 
appropriateness of the present collection. 



ERIC 
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Describe the criteria and | procedures f or *the selection 
of new materials . 



Desdribe the procedures used, when library materials are 
challenged by the public. 



Pay a 10 9 



The following statements describe practices in the 
selection of materials for libraries. .Indicate the 
degree »to which each practice .does exist within the 
school and the degree to which the staf f^'believes it 
should exist. 

Never Seldan Occasionally Regularly Always 

1 ' 2 3 ^ 4 , 5 



-" ' ■- ■ - i ijiT -1- - 


Is 


Ought 


Carmen ts 


Print nmterials are selected 
on the basis of consultation 
with and recOTrendations of 
staff. 








Reference mterials are pro- 
vided: 

= in sufficient quality 
= in a wide range . 
- in accordance with the 
school ts objectives. 








Audio-visual materials are 
selected by the tedcher-= 
librarian , 








^^terials are selected 
primarily to support tJie 
curriculum. 








> Audio- visual equipnent is 
selected by the adniinistrator . 








Pupils_ha\^ input into tlie 
selection of ^materials.. ^ 
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Su^glYj.ng, Organizing a^^ the Library (cont) 





IB 


Oi^ht 


toroients 


Ptorn out and obsolete ' 
mat^ials are discard^ 
regularly. 






■ I 


The quantity xmigm of 
reading materials wBkB 
visiOT for: 
^ abilities of p\^ils 
'-^ interesta of pi^sils 








Thm ^imtity and rar^e of 
listening materials make 
provision fori 
-■^ unities of p^ils 
^ Interests of pipils 






# 


"^ha quantity and range o£ 
vising materials nake 
provision fori 

- ^ilities of ptpils 

- interests of pupils 








Additional practices. 
(speci:fy) 






— f ' 

1109 
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2, Organization and Uaa of the Library 

How many hours per week Is a teacher-librarian 
assigned to tltts aohool? 

How many hours per week is clerical help 

allocated to the library? . - 

* ^ ' ■■ . 

How many hours per week Is a paid aide allocated 
to the library? 

H9W many hours per week do volunteer aides 
assist in the library? . _ 



Conunent on the above provisions noting any highlights or 
inadequacies. f . 



, Describe any restrictions on the circulation of materials 
from the library. 



12 
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Describe how print materials are processed; 



The following statements describe organizational procedures 
used in libraries Indicate the degree to which each pro- 
cedure does exist within this school and the degree to 
which the staff believes it should exist. 



Never 
1 



Seldan 
2 



Occasiwially 
. 3 



Fegularly 
4 



Alvrays 

5 





Is 


Ought 


Comrents 


A written sctool library 
policy has been prepared 
by the staff . 








Ml books are catalogued 
and organized to the 
Dewey Deciiral Classifi- 
cation. 

T 








All periodicals are 
catalogued and organized 
for easy access* 








Circulation procedures 
enrourage pi^ils to use 
^ library but are > 
• strict ^ough to ensure 
reasonable maintenance 
of tte collation* 









i 
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Organization and Use of. the Library (cont) 





Is 


O^ht 


— : — " — — ' — ■■ — — — 

Camments 


All audio-visual nat^rials 
organiEed for aa^ acoess. 








Circulation proc^ures pro- 
vide for: , ' 

- short^tenny long-terrn 
and eKtended loans 

- non-print mterials to 
teachers 

- non^print mtarials to 
pi^ilo 






__ — *™ — ^ 


There is a teachers' refer- 
ent section. 








— - — ■— ..— .— ^ — . _ 

Flexible scheduling pemits 
taad^rs to bring classes 
to iJie library by a^oint-^ 
ment# 






—t— — — - — — ^ — — 


Classes are scheduled into 
thB libr^^ on a regular 
tasis. 








Sciieduled classes are used 
fot: 

- free read^g 

- story tinie 

teaching liteary skills 

- teaching research skills 

- other (^cl^) 








•The librMy is open to 
stiall grot;^ and individuals 
at any time. 








ana 11 grou^ and individuals 
vgorking in the library have 
precisely defined assign-' 
ments. 






1 



erJc 
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Organizatlpn arid Use of the Library (aont) 





Is 


Ought 


/ Ccmnsnts 


^he litoarv Is oo&ti for uudII 
uaa: 

* before wdtvooV \ 

* at recess 

- at lunch tlTO , 

- af tet school 

- throughoirt the total 
achpol day 


i 






The a-hmo^here is such that 
ptpils ^jqy being in the 
library* 








The library is open for 
^ cGintwiity use. 








ProcedaraE for lost or 
damged materials ace Imam 
to all staff Mid pupils. 








AdMtiOTial practices, 
(specify) 


_ . _. : 1 








What percentage of time is the library in use during the 
^ average school day? - % 



What percentage of pupils on a typical day use the library 
outside of softeduled classes? % » 



/ Page 115 



The following atatements refer to the use of the library, 
, Inclicate the degree to which each practice exists within 
; the school and the degree to which the staff beliatves the 

practice should exist, 

Never Seldon Ocraeionally te^larly' Mrays^, 

1 3 3 4 ^ ^ 





Is 


CXight 


Ccnroents 


Pupils lise tte libra:^ for 
independent stu^. 








15iere is equipment to permit 
indiviAMl use of non^'print 
naterials in the librMy . 






• \ 


On re^jest, niaterials are 
Idmed to classroams for" 
various unita of wcork. 








Pupils dieck out materials / 
reeded for class assignmtots 
and projerts* 






~ — ^ 


mjpervision v^ile in the 
libroy. 








P\^ils check out materials 
for recreational reading. 








Tekchers give assignmiKita 
viiich neke use of a mde 
variety of mterials. 








— t — ■ — \ — . _. .- 

Teachers use the services 
available i 

^ as a so^ce ofi materials 
for their pupiJls 
v*ien plarmljig teaching 
assigrmKits , 




\ 




Teasers visit the library 
f recently. 








Pupils msit ^e liteuy 
voluntarily . - 








A^.tional practices* 
(^^ecify) 




# 


, 1 

" ' :_ \ 



following items of ^uipment are availabie ih mm acHooli 
whether this . number ip adequate or inadequate how many 
times a w^k, on the average, it is used/ and the cdnditipn 
of each iflp. ^ ^ '/ 





0 J 




f 




. ^. 1 1 

' In i 


Coiditioif 


COTnents - 


book trtfed<8 














card cat^logi^ 




























^spiay raoKB tor p^er-- 
badtj books r* 












■ =^ 


difpiay ra^s tor 














dry moimt press 

J - JT 














tiling ce^inet tor 














tiiing c^in^t.for 
Uie vertical file 














headsets 














listPninCT stations 














microsoc^ 














overnead ^an^M'ency 














projertor ^ fitostrip 










- - *- - — 




t^-Un^tp^ previewere^ 

\ -^A l\ .1 1 V _L- ^A^^k_4^1. J 














projertor ^ dpaque 














projector - overhead 














projector - slide 














projector 16 nm 














.. — ^^'i^ — — ■ - " — - — ' — ' — ^^^-^^ — 
projector super 8 loop 














projector - super b 

\Jf^^Si I ^ ^^^^ -ir 














radio 














record player 














Screen 7 front 














SCTsen 7 rear 
DrnipCtinn 














still cameras 














super 8 wmeras 










— 




tape rerarder 














tape reoorder - 
cassetEe ' 












television set 












video cassette player 












other (specify) 
















1 ' • 

1 
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Outline the^criteria used for selecting s 
equipment 



- materials 



- resource personnel 



The follbwing statements indicate prpGeduses fraquently 
used in dealing with resources^ equipment and materials.. 
•Indicata the degree to which each procedure exists with- 
in the school and the degree to which the staff believes 
it should exist, , * 

Never Seldom Occasiodally Ri^l^ly Mways 

1 2 3 / 4 / 5 . 





Is 


Ought 


aninmts 


allocatad to weet prograni ^ 
ne^s in terro ofl 

equiEtnint 
^ materiads ^ 
^ resources 








Proo^ures for purdiasing 
rm^ ©juipmmt^ materials 
and, resources are kn^m 
to tiie staff. 








Procedures for ^looatijig 
equiptiimt,,jmatarials ^d 

the staff. 








^ocedures for determlnir^ 
^o has access bo equiponentf 
materials and resources are: 

- toovm to tirm staff 
equitable 

- efficient 








In-^servi^ae-^^ggrOTiB are 
held for teachers cni 

awilable resour^s 
^ hew to use equipurent and 

resoiarces 
^ o^er (specify) , 








Additional proo^iffes. 
(i^eciftr) 






i 
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Complete tha following chart to indieate the aH;:ailabllity and use of each of thase rasources . 
within the school, JPlace check marks in appropriate columns. Check column 1 if available j 
.2 if usedi 3 if not available. / 



* 


Art 


Fren^ 


Health 


Lan« 


Math 


Bftisic 


Phys. 
Ed. 


Scienci 


Social 
Studies 


.special 
Needs 


- -- - t 

Gcwments 




1 


2 




























































Ccnimmlty 
Facilities 
































































LoctI CurriCTilum 
IMits 
































































Pttsonnel f roni 
- Ministry 




















f 












































^ District 
































































- SchQol • 


























































i 






- Ccnitwnity 
































































- Other (specify) 














































» ■ 


















Provincial 
Curriculum Guides 




















































i 












of Texts 
































































Specialized 
^uipnent 
































































SipplOTiantary Non- 
Print Material 
































































Supplantentary 
Print Matariri 












































— 


















. ■ / 


Teachers' Editions/ 
of Tacts 






























































_ ■ , h 


Workbooks 
































































RJCier (specify) 




























/ 
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5. Site f 

Describe the general location of the school in relation to 
the coiranunity it series. Include any conditions in the 
surrounding area which affect the use of' the .school site. 



List and aomment on the features of the site^which con-- 
tribute to the educational program provided by the school. 



List and comment on the, features of , the site which detract 
frbm, the educational program, 

4 
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6 ^ Facilities and Services 

Comment on the adequacy of the facilitias. 



Cbimnent on the adequaQy of the services , 



Are all rpoms and areas fully utilized? 



Are provisions adequate for the maintenance of the building 
and the. repair and replacement of equipment? 
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7, Summary of School Resource s and Facilities 



What strengths" have been Identified In the schodl reaources 
and facilities? ... . 



What weaftrieSBes have been identified in school' reBOurces 
and facilities? 
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8* Recommendations 



Prom the preceding information in this section^ list the 
recommendations that the school would propose to the 
following I ^ 

- the school staff 



- the school administration 



- the District/Suparlntendent of Schoola 



i 



l:<7 
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SUMMARY OF SCHOOL ' S S^F-ASSEfiSMENT 



1. Major Strengths of 



ELEMENTARY SCHOOL 



ERIC 



Vaqa 12^ 



2. Major Weaknesses of 



ELEMENTARY SCHOOL 



FRir 



Pacju l-2() ^ 



J 



Recormnend'ations for Improvements of 
ELEMENTARY SCHOOL, in order of priority 



